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Abstract
This study uses a mixed-methods approach to examine the complex relationships among leadership, job satisfaction, commitment, and performance outcomes in academic settings. A sample of about 1,370 instructor participants, evenly spread across different universities, provides a strong data foundation. The quantitative analysis applies Structural Equation Modeling to explore the direct and indirect effects of instructional leadership behavior on academic staff performance, with job satisfaction and commitment acting as mediators. To confirm the importance of these mediation effects, statistical techniques such as bootstrap confidence intervals are used, ensuring the model's fit and reliability. Alongside the quantitative data, qualitative insights are gained from thematic and content analyses of open-ended survey responses, adding depth to the numerical findings by shedding light on participants' views of instructional leadership effectiveness. The results show that instructional leadership behavior significantly influences academic staff performance, with job satisfaction and commitment serving as key mediators. These findings underscore the importance of effective instructional leadership in creating an academic environment that promotes higher performance and satisfaction. The implications of this research are especially relevant for university policies and leadership practices in Eastern Ethiopia, highlighting the need for strategies that bolster instructional leadership and foster a positive organizational climate. By combining quantitative and qualitative data, this study enhances understanding of instructional leadership dynamics in higher education and offers practical recommendations to improve educational outcomes and develop a supportive academic community.
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1. [bookmark: _Toc169775121]INTRODUCTION
In this section, the study background, problem statement, research questions, objectives, significance of the study, delimitations of the study, limitations of the study, and definitions of key terms are presented in sequence.
1.1.  Background of the Study
The role of instructional leadership behaviors, job satisfaction, and organizational commitment is pivotal in shaping work performance within educational settings [1]. Research indicates that educators' perceptions of their leaders have a significant impact on their job satisfaction and organizational commitment, which, in turn, affects their performance and the learning outcomes of their students [2].
Educational psychology offers a framework for understanding the cognitive and socio-emotional factors that contribute to effective instructional leadership and positive organizational climates in educational institutions [3]. Insights from this field guide interventions aimed at enhancing teaching and learning processes, thereby promoting better educational outcomes [4].
In Ethiopia, ongoing educational reforms underscore the growing recognition of educational psychology's relevance in understanding instructional leadership effectiveness, job satisfaction, and organizational commitment among instructors [5]. These reforms aim to tackle challenges within the Ethiopian higher education system, including instructional leadership quality and educator satisfaction.
Ethiopia's commitment to improving higher education is reflected in policies aimed at building instructional leadership capacity and fostering conducive learning environments [6]. Despite these initiatives, significant gaps persist in understanding the psychological factors influencing work performance and cognitive development in Ethiopian universities.
The relevance of educational psychology is particularly pronounced in Eastern Ethiopia, where universities face unique challenges and opportunities [1] [7]. Resource limitations, inadequate infrastructure, and insufficient access to professional development programs highlight the need to explore how perceptions of instructional leadership and organizational factors affect the academic experiences of instructors and students [8] [9].
Choosing universities in Eastern Ethiopia for this research is strategic because of the region's socio-economic conditions. The economy depends heavily on cash crops like Chat, which causes economic fluctuations that greatly impact funding for education [1] [8]. These economic ups and downs can disrupt financial support for schools, affecting resources and professional development opportunities for instructors. Understanding these dynamics is essential for developing educational policies and instructional leadership strategies tailored to the region’s specific needs.
Moreover, the dependency on agricultural production introduces variability that can destabilize funding streams for universities, thereby influencing working conditions and overall job satisfaction [10]. This economic instability necessitates a detailed examination of how instructional leadership behaviors can mitigate these impacts and enhance instructors' performance amidst financial constraints. By focusing on Eastern Ethiopia, this research aims to provide actionable insights into improving educational outcomes in a context marked by economic unpredictability.
Recent initiatives to enhance instructional leadership effectiveness and job satisfaction among educators in Eastern Ethiopian universities have included training and capacity-building programs [11] [12]. However, the relationship between psychological factors and work performance, along with their impact on student success, remains under-researched in this context [13] [14].
Universities in Eastern Ethiopia are central to the region's socio-economic development and human capital formation [3] [15]. Understanding the psychological factors influencing work performance is essential for fostering a supportive academic environment and promoting student success [16] [17].
Despite the significance of these issues, research on the effects of instructional leadership behavior, job satisfaction, and organizational commitment on work performance among instructors in Eastern Ethiopian universities is limited [4] Empirical studies exploring these relationships within the local context are urgently needed to inform evidence-based interventions and policy decisions [1].
This study aims to bridge existing gaps in the literature by contributing to the understanding of educational psychology in Eastern Ethiopia and its implications for organizational effectiveness and student learning outcomes [9] Drawing on global research trends and adapting findings to the local context, the research seeks to provide actionable insights for educational policymakers, administrators, and practitioners in Eastern Ethiopian universities [4]
Leveraging insights from educational psychology can help Eastern Ethiopian universities enhance instructional leadership effectiveness, job satisfaction, and commitment among instructors, leading to improved work performance and cognitive development of students [18]. By promoting a supportive and conducive learning environment, these institutions can significantly contribute to the socio-economic development of Eastern Ethiopia and the nation as a whole [19].
Instructional leadership behaviors are critical for shaping the educational experiences of both instructors and students. Effective instructional leaders can inspire, motivate, and support their staff, leading to higher levels of job satisfaction and organizational commitment [20] [21]. These behaviors include setting clear goals, providing necessary resources, and fostering an environment of trust and collaboration [22, 23].
Job satisfaction and organizational commitment are interconnected constructs that significantly impact work performance. When educators are satisfied and committed to their institutions, they are more likely to perform at higher levels and contribute positively to the academic environment [24]. This relationship underscores the importance of fostering positive work conditions and supportive leadership in educational settings [25].
The psychological job satisfaction of educators directly affects students' cognitive development. Research suggests that satisfied and committed instructors create engaging learning experiences that foster cognitive growth among students [26, 27]. Thus, enhancing job satisfaction and organizational commitment among educators had a ripple effect on overall educational outcomes [28, 29].
In Eastern Ethiopia, understanding these psychological factors is crucial due to the unique challenges faced by universities in the region [4]. Resource limitations, infrastructure deficits, and lack of professional development necessitate tailored approaches to improve educational outcomes [30]. This study aims to contextualize global research findings within the local environment to provide relevant solutions [31].
Investing in professional development programs for educators is one strategy to enhance instructional leadership and job satisfaction. Such programs equip instructors with the skills to manage classrooms effectively, implement innovative teaching strategies, and support their students' learning processes [11], [11]. These initiatives are particularly needed in regions like Eastern Ethiopia, where continuous professional growth opportunities a limited [2].
Effective leadership training initiatives can significantly improve educational outcomes. By focusing on developing instructional leadership skills among university administrators and faculty, these programs foster a culture of excellence and collaboration [32]. This study aimed to explore the impact of such initiatives on job satisfaction and organizational commitment in Eastern Ethiopian universities [33]

Understanding the factors that enhance work performance among educators is vital for the success of higher education institutions. This study examined how instructional leadership behaviors, job satisfaction, and organizational commitment interact to influence work performance [34]. By identifying these relationships, universities implement targeted interventions to boost instructor performance and, consequently, student outcomes [3].
Creating a supportive and conducive learning environment is essential for the academic and professional success of both instructors and students. This involves ensuring adequate resources, fostering positive interpersonal relationships, and promoting a culture of continuous improvement [35]. Understanding how these elements contribute to job satisfaction and organizational commitment helps universities in Eastern Ethiopia enhance their educational practices [36].
Universities play a crucial role in the socio-economic development of their regions. By improving education quality and fostering a supportive academic environment, universities contribute to the development of human capital, which is essential for economic growth [4] [37]. This study aimed to highlight the broader impacts of educational psychology on socio-economic development in Eastern Ethiopia [11].
The findings of this study inform policy decisions at both institutional and national levels. By providing empirical evidence on the relationships between instructional leadership behaviors, job satisfaction, organizational commitment, and work performance, this research guides policymakers in designing effective strategies to improve higher education in Eastern Ethiopia [38].
One of the primary goals of this study is to bridge the gap between research and practice in educational psychology. By translating theoretical insights into practical interventions, this research aimed to provide actionable recommendations for educators and administrators in Eastern Ethiopian universities [39] [10]. This approach ensured that the findings were academically robust and practically relevant [29].
The study of instructional leadership behaviors, job satisfaction, and organizational commitment from an educational psychology perspective offers valuable insights into improving work performance and educational outcomes. In Eastern Ethiopian universities, where unique challenges and opportunities exist, understanding these relationships is crucial for fostering a supportive academic environment and promoting socio-economic development. This study aimed to address existing research gaps, providing empirical evidence to inform policy decisions and enhance educational practices, ultimately benefiting both educators and students in the region [31]
1.2.  Statement of the Problem
The higher education landscape in Ethiopia presents unique challenges that require in-depth examination. While existing research had explored the individual effects of instructional leadership behaviors, staff satisfaction, and organizational commitment on educational outcomes, a critical gap remains in understanding how these factors collectively influence instructors' work performance in this specific regional context [40] [41].
Firstly, there is a deficiency in comprehending how instructional leadership effectiveness, particularly the nuanced and distinct behaviors of university administrators, shapes instructors' work performance. Contextual factors, such as cultural norms and socioeconomic disparities, significantly impact the efficacy of instructional leadership practices, necessitating further exploration to tailor strategies appropriately to the local environment [41].
Secondly, the limited focus on faculty satisfaction and its direct impact on work performance in Eastern Ethiopian universities represents a significant oversight. Academic staff face unique challenges, including resource limitations and a lack of professional development opportunities, which can substantially influence their job satisfaction and, consequently, their work performance. Understanding this relationship is crucial for developing strategies that enhance faculty satisfaction and improve educational outcomes [42].
Thirdly, there is a notable gap in examining specific instructional leadership behaviors that contribute to instructors' work performance within the Eastern Ethiopian context. Identifying these behaviors provides actionable insights for enhancing instructional leadership practices in higher education [43].
Moreover, the interplay between academic staff performance and organizational commitment has been overlooked in existing research. Investigating the mechanisms through which organizational commitment influences instructors' work performance while considering the contextual factors of Eastern Ethiopia is essential for designing effective interventions. This understanding led to targeted improvements in teaching practices [43] [46].
Additionally, the role of organizational commitment in driving motivation and engagement among instructors has not been thoroughly investigated. Understanding this aspect yields comprehensive insights into the organizational dynamics that contribute to educational success [33] [46].
Personalized feedback mechanisms following instructional audits represent another underexplored area with significant potential impact. Understanding whether such feedback enhances teaching practices and, in turn, improves instructors' work performance was a critical research gap. This approach provides a practical method for continuous improvement in instructional quality [46] [46].
Furthermore, the combined impact of instructional leadership behaviors, staff satisfaction, and organizational commitment on instructors' work performance has not been sufficiently explored. A comprehensive analysis of how these factors interact to influence work performance can lead to more effective and integrated strategies for enhancing educational outcomes in Eastern Ethiopian universities [50][49].
Lastly, the broader socio-economic implications of enhancing higher education through improved instructional leadership, job satisfaction, and organizational commitment were significant. Universities in Eastern Ethiopia play a crucial role in regional development by shaping the quality of human capital. Addressing these educational challenges contributes to broader socio-economic progress, underscoring the importance of this research [31][52].
This study seeks to fill critical gaps in understanding the effects of instructional leadership behaviors, satisfaction, and commitment on instructors' work performance in Eastern Ethiopian universities. By addressing these areas, the research aimed to provide actionable insights for educational policy makers, administrators, and practitioners to enhance educational outcomes and contribute to the region's socio-economic development [38] [10] [53].
1.3. [bookmark: _Toc169775124] Research Questions
1. How does instructional leadership behavior affect instructors' work performance at universities in Eastern Ethiopia?
2. What is the impact of job satisfaction on instructors' work performance at universities in Eastern Ethiopia?
3. In what ways does instructors' commitment influence their work performance at universities in Eastern Ethiopia?
4. Does personalized feedback following instructional audits improve teaching practices in Eastern Ethiopian universities?
5. Does job satisfaction mediate the relationship between instructional leadership behavior and instructors' work performance at universities in Eastern Ethiopia?
6. [bookmark: _Toc169775125]Does commitment mediate the relationship between instructional leadership behavior and instructors' work performance at universities in Eastern Ethiopia?
1.4.  Objective of the Study
[bookmark: _Hlk161850752][bookmark: _Toc169775126]The objective of the study is to investigate the “Effect of Instructors' Instructional Leadership Behavior on Academic Staff Performance at Universities of Eastern Ethiopia: Mediated by Satisfaction and Commitment”. To achieve this goal, the study had established a set of clear general objectives and specific objectives that guided the research process.


1.4.1. [bookmark: _Hlk161850810]General objective of the study
[bookmark: _Toc169775127]To examine the effects of instructional leadership behavior, job satisfaction, and commitment on instructors' work performance at universities in Eastern Ethiopia, and to explore the mediating roles of job satisfaction and commitment in these relationships. Additionally, the study aims to assess the impact of personalized feedback following instructional audits on teaching practices within this specific context.

1.4.2. Specific objectives
1. To analyze the effect of instructional leadership behavior on instructors' work performance at universities in Eastern Ethiopia.
2. To assess the impact of job satisfaction on instructors' work performance at universities in Eastern Ethiopia.
3. To evaluate the influence of instructors' commitment on their work performance at universities in Eastern Ethiopia.
4. To determine the effect of personalized feedback following instructional audits on teaching practices in Eastern Ethiopian universities.
5. To examine whether job satisfaction mediates the relationship between instructional leadership behavior and instructors' work performance at universities in Eastern Ethiopia.
6. To investigate whether commitment mediates the relationship between instructional leadership behavior and instructors' work performance at universities in Eastern Ethiopia.
Explanation of Specific objectives: Each specific objective breaks down the general objective into focused areas of investigation, allowing for a detailed and systematic study of the factors influencing instructors' work performance. These specific objectives aim to provide a thorough understanding of the direct and indirect effects of instructional leadership behavior, job satisfaction, and commitment, as well as the role of personalized feedback in enhancing teaching practices. This comprehensive approach helps identify key areas for intervention and improvement within the educational institutions of Eastern Ethiopia.
1.4. Significance of the Study
[bookmark: _Toc151803438][bookmark: _Toc169775129]This research addresses a critical knowledge gap in Eastern Ethiopian universities regarding the influence of instructional leadership on faculty experiences and student learning outcomes [54]. By drawing on principles from educational psychology [55, 36], it investigates how instructional leadership behaviors and organizational commitment impact faculty satisfaction and performance within this unique context. Understanding these relationships informs strategies to cultivate supportive and motivating environments for faculty, which in turn fosters positive teacher-student interactions and enhances the overall learning environment, ultimately promoting student cognitive development [56]. Furthermore, this research contributes to the field of educational psychology by examining instructional leadership's role in a specific cultural context, enriching researchers’ understanding of its effects on faculty experiences across diverse settings [54] [56] [59]. The insights gained were generalized to inform instructional leadership development and support strategies in various universities facing similar challenges [60]. This empowers educators by providing knowledge about how instructional leadership shapes their work environment, while also equipping administrators to create more effective learning environments. Ultimately, this research had the potential to benefit not only Eastern Ethiopian universities but also the broader higher education landscape, fostering a thriving academic ecosystem that enhances student learning through a more motivated and effective teaching workforce.
1.5. [bookmark: _Toc151803439]Delimitation of Study
This study focuses specifically on exploring the effects of instructional leadership effectiveness, faculty satisfaction, and the unique characteristics of Eastern Ethiopian universities on student cognitive development. This study utilizes Social Learning Theory (SLT) as its primary conceptual framework to explore the interplay between instructional leadership effectiveness, faculty satisfaction, and student cognitive development in Eastern Ethiopian universities. The study is grounded in principles of educational psychology, which elucidate the interplay between instructional leadership styles, instructor satisfaction, and student cognitive development. Drawing on established theories and empirical research in the field, the framework guides the examination of how instructional leadership behaviors and organizational factors shape educational outcomes.
Within three Eastern Ethiopian universities, Haramaya University (HU), Dire Dawa University (DDU), and Jigjiga University (JJU), this section delineates the boundaries and parameters within which the researcher's study operates, focusing on the factors influencing student cognitive development in Eastern Ethiopian universities.
The study primarily centers on Eastern Ethiopian universities, excluding institutions outside this region. While this limits the generalizability of findings to broader contexts, it ensures a focused examination of factors specific to this geographical area.
The researcher's investigation targets higher education institutions within Eastern Ethiopia, encompassing only public universities. By concentrating on this specific subset of institutions, researchers delve deeper into the unique characteristics and challenges prevalent within this educational landscape.
The research employs a mixed-methods approach, incorporating both quantitative and qualitative methodologies. Quantitative measures, such as surveys and standardized assessments, provide numerical data for analysis, while qualitative methods, including questionnaires, interviews, and observation, offer rich insights into participants' experiences and perceptions.
[bookmark: _Toc160195757]The study's timeframe is delimited to a specific duration, allowing for a snapshot of instructional leadership effectiveness, faculty satisfaction, and student cognitive development within Eastern Ethiopian universities. While this temporal limitation ensures feasibility and manageability, it may restrict the longitudinal analysis of trends over an extended period.


1.6. Operational Definitions of Terms
1. Instructional Leadership Behavior: Actions of a university instructor directly impacting teaching and learning. Measured through observations (classroom visits, coaching sessions), surveys (setting clear goals, providing resources, professional development opportunities), and document analysis (strategic plans, curriculum guidelines) to identify leadership priorities for teaching and learning.
2. Faculty Satisfaction: The degree of contentment instructors feel with their work environment. Measured through surveys assessing satisfaction with workload, compensation, resources, collegiality, and leadership support. Surveys may use Likert scales or open-ended questions to capture specific areas of satisfaction or dissatisfaction.
3. Faculty Commitment: The dedication and loyalty instructors feel towards the university and its students. Measured through surveys assessing faculty's intention to stay at the university, willingness to go the extra mile for students, and their sense of belonging to the institution. Student Cognitive Development: The process of growth and advancement in cognitive abilities, including critical thinking, problem-solving, information literacy, and intellectual skills, among students enrolled in Eastern Ethiopia universities. It encompasses the acquisition, retention, and application of knowledge, as well as the development of higher-order thinking skills necessary for academic success and lifelong learning.
4. Academic Staff: Faculty members with primary teaching responsibilities (e.g., lecturers, instructors, teaching assistants).
5. Instructor Performance: The effectiveness of an academic staff member in delivering instruction and facilitating student learning, as measured through student evaluations, peer review, course completion rates, and student learning outcomes.
2. REVIEW OF RELATED LITERATURE
2.1. Introduction
The role of instructional leadership in shaping student cognitive development has been extensively researched in educational psychology. Effective instructional leadership behaviors significantly enhance students' critical thinking, problem-solving skills, and information literacy [38], [61, 39]. In higher education, these behaviors include setting clear academic goals, monitoring teaching and learning processes, and providing constructive feedback to faculty [33]. Research indicates that when university administrators exhibit these behaviors, they promote a culture of continuous improvement, empowering faculty to experiment with innovative teaching strategies while fostering deeper student engagement [24]. Contextual factors, such as cultural norms and socioeconomic disparities, also shape the effectiveness of these instructional leadership behaviors [32]. In Eastern Ethiopia, understanding how these contextual elements mediate the relationship between leadership behaviors and student cognitive development is essential for designing targeted interventions.
2.1.1. Instructional leadership behavior and staff satisfaction
The relationship between instructional leadership behaviors and faculty satisfaction is well-documented. When university administrators engage in effective practices such as providing clear expectations, constructive feedback, and professional development opportunities, staff members report higher job satisfaction [35] [29]. Instructional leadership behaviors creating a supportive and collaborative work environment enhance faculty autonomy, competence, and relatedness, key elements of self-determination theory [51] [3]. This correlation is linked to increased job satisfaction, organizational commitment, and work performance [43] [20] [29]. However, much of the existing literature focuses on Western contexts, leaving a gap in understanding these dynamics within Eastern Ethiopia's unique socio-cultural landscape. Addressing this gap is crucial for developing context-specific strategies that enhance faculty well-being and improve student cognitive development.
2.1.2. Instructional leadership behavior and organizational commitment
Organizational commitment, defined as an individual’s psychological attachment to their organization, has a strong relationship with instructional leadership effectiveness [15] [42] [34]. University administrators who demonstrate commitment to their institution's mission foster a sense of belonging and dedication among faculty [34] [39] [59]. Instructional leadership behaviors such as setting clear goals and promoting collaboration significantly enhance faculty members' affective, normative, and continuance commitment [9] [42]. This commitment correlates with greater job satisfaction, improved work performance, and increased organizational citizenship behaviors [11] [29]. However, the literature primarily addresses Western educational contexts, highlighting the need for research on the role of instructional leadership behaviors in fostering organizational commitment in Eastern Ethiopia.
2.1.3. Instructors' work performance and student cognitive development
The connection between instructors' work performance and student cognitive development is well-established. Effective teaching practices such as aligning instructional objectives with learning outcomes, providing constructive feedback, and fostering student engagement are linked to enhanced critical thinking, problem-solving skills, and information literacy [42][3] [39]. In Eastern Ethiopia, factors like limited resources and professional development opportunities impact faculty's ability to deliver high-quality instruction, thereby affecting student learning outcomes [2] [30] [24]. Understanding the mechanisms through which instructors' work performance influences student cognitive development is essential for designing targeted interventions that enhance instructional quality and student success [1] [47].
2.1.4. Personalized feedback and teaching practices
Personalized feedback is crucial for improving teaching practices. Research shows that providing faculty with constructive, data-driven feedback leads to significant improvements in teaching effectiveness and student learning outcomes [62]. Following instructional audits with personalized feedback enables faculty to identify strengths and weaknesses, reflect on practices, and implement targeted improvement strategies [10]. This contributes to developing a growth mindset among faculty, enhancing receptiveness to feedback and willingness to adopt innovative teaching methods [57] [55]. However, studies on the impact of personalized feedback in Eastern Ethiopia are limited, emphasizing the need for context-specific research to enhance instructional quality and student cognitive development.
2.2. Conceptual/Theoretical Frameworks
This study employs various theoretical frameworks to explore the interplay between instructional leadership behaviors, faculty satisfaction, work performance, and student cognitive development. The Job Characteristics Model [63] posits that job design influences attitudes, motivation, and performance. Key job characteristics, such as task significance and autonomy, shape instructors' psychological states, leading to high job satisfaction and enhanced performance [64]. Additionally, the three dimensions of organizational commitment, affective, continuance, and normative relevant in understanding the relationship between instructional leadership behaviors and faculty commitment [38]. This framework emphasizes that instructional leadership behaviors enhance faculty commitment, which correlates with improved work performance [24]).
The Constructive Alignment Theory [20] underscores the importance of aligning teaching and assessment methods with intended learning outcomes. High-quality instruction that effectively facilitates student learning fosters cognitive development in critical thinking, problem-solving, and knowledge acquisition [37]. By integrating these theoretical perspectives, the study provided a comprehensive understanding of how instructional leadership behaviors influence faculty satisfaction and work performance, ultimately impacting student cognitive development in Eastern Ethiopian universities.
2.2.1. Instructional leadership theory
The Instructional Leadership Theory, developed by [39], serves as a foundational framework for understanding university administrators' roles in shaping teaching and learning processes. Effective instructional leaders focus on defining the institution's mission, managing the instructional program, and promoting a positive academic climate [45]. In higher education, these behaviors include setting clear goals, monitoring teaching processes, providing feedback, and fostering collaboration [39]. These instructional leadership practices significantly influence faculty satisfaction, organizational commitment, and work performance, thereby enhancing student cognitive development.
2.2.2. Self-Determination Theory
Self-Determination theory [65] provides insights into the relationship between instructional leadership behaviors, faculty satisfaction, and organizational commitment. This theory posits that when basic psychological needs for autonomy, competence, and relatedness are met, individuals experience higher intrinsic motivation and job satisfaction [66]. Instructional leadership behaviors that create a supportive environment contribute to these needs, leading to increased job satisfaction and organizational commitment, which positively impact instructors' work performance and student cognitive development [67].
2.2.3. Attribution theory
Attribution theory, developed by [68], offers a framework for understanding the relationship between instructors' work performance and student cognitive development. This theory suggests that individuals' beliefs about the causes of their successes or failures influence their motivation, emotions, and future behaviors. Instructors’ attributions of their performance can affect their teaching effectiveness and, consequently, student learning outcomes.
2.3.  Independent Variables: Instructional Leadership Behaviors
The study identifies key independent variables as follows: Visioning and Goal-Setting: Establishing clear academic objectives. Instructional Support and Monitoring: Providing adequate support and oversight for teaching practices. Promoting a Positive Academic Climate: Fostering an environment conducive to learning. Developing Faculty Capacity: Enhancing faculty skills and competencies.
2.4. Mediating Effects of Instructor Attitudes on Instructional Leadership and Work Performance
The conceptual framework proposes that the relationship between instructional leadership behaviors (independent variable) and instructors' work performance (dependent variable) is mediated by two key factors: Satisfaction: The degree to which faculty members feel fulfilled in their roles. Commitment: The extent of faculty attachment to the institution. This mediation suggests that instructional leadership behaviors influence satisfaction and commitment, which subsequently impacts work performance.
2.5. Dependent Variables: Instructors' Work Performance
The study aims to evaluate various aspects of instructors' work performance, including: Teaching Effectiveness: Quality of instruction delivered. Student Learning Outcomes: Measurable learning achievements of students. Curriculum Development and Innovation: Contributions to curriculum enhancement. Research and Scholarly Productivity: Engagement in academic research and publications. Critical Thinking Skills: Development of students' analytical capabilities.

Problem-Solving Abilities: Enhancement of students' practical application skills. Information Literacy Skills: Improvement in students' ability to find and use information. 21st-Century Skills: Fostering creativity, collaboration, and communication among students.

This study investigates how independent variables (instructional leadership behaviors, faculty satisfaction, and faculty commitment) influence the dependent variables (instructors' work performance and students' cognitive development) within the context of Eastern Ethiopian universities. The findings provide insights into the complex relationships among these factors and inform the development of evidence-based interventions and policies to enhance the quality of higher education in the region.
[image: ]
Source: Conceptual model developed by Getachew Abeje Tegegne in 2025.
Figure 1: Mediating Effects of Satisfaction and Commitment on Instructional Leadership and Instructors' Performance.
3. RESEARCH DESIGN AND METHODOLOGY
3.1. Research Design
This study employs a mixed-methods research design, integrating both quantitative and qualitative approaches to provide a comprehensive understanding of the relationships among instructional leadership behaviors, faculty satisfaction, organizational commitment, and instructors' work performance in Eastern Ethiopian universities. The mixed-methods approach allows for triangulation of data, enhancing the validity and reliability of the findings [69] [70]. Quantitative data were collected through structured surveys, while qualitative insights were gathered from semi-structured interviews and focus group discussions with faculty members and administrators.
3.2. Population and Sampling Procedures and Participants 
This study employed a mixed-methods research design to investigate the intricate relationships among instructional leadership behavior, job satisfaction, organizational commitment, and academic staff performance in higher education institutions. The integration of quantitative and qualitative approaches enabled a comprehensive understanding of both the measurable relationships and the contextual factors shaping instructional leadership dynamics [70].
The target population consisted of approximately 1,370 instructors working in higher education institutions (HEIs) located in Eastern Ethiopia, including HU, DDU, and JJU. These instructors represent diverse academic disciplines, professional ranks, and institutional settings.

To ensure methodological rigor and feasibility, a multi-stage sampling strategy was adopted, combining cluster, stratified, and convenience sampling techniques.

At the first stage, cluster sampling was used to identify the three universities as representative clusters of HEIs in the region. Within each institutional cluster, convenience sampling was employed to recruit participants who were available and willing to participate, given practical constraints related to workload, time, and institutional access [71]. To enhance representativeness and reduce sampling bias, stratified random sampling was then applied within each cluster, dividing instructors into strata based on discipline, academic rank, and years of experience. Participants were randomly selected from each stratum to ensure a balanced and diverse sample [72, 73].
Using Cochran’s as cited [74, 75] sample size estimation formula for large populations, a representative sample of 300 instructors was determined to provide sufficient statistical power for the quantitative analyses. In addition, 15-20  academic administrators were purposively selected for qualitative interviews, offering in-depth insights into instructional leadership practices and institutional contexts.
3.3. Data Collection Instruments
3.3.1. Quantitative data collection
A structured questionnaire was developed to assess key variables, including: Instructional Leadership Behaviors: Adapted from the Leadership for Learning Questionnaire [76], focusing on behaviors such as visioning, goal-setting, and instructional support.
[bookmark: OLE_LINK1083]Faculty Satisfaction: Measured using the Job Satisfaction Survey [77], which evaluates various facets of job satisfaction. Organizational Commitment: Assessed using the Organizational Commitment Questionnaire [78], which captures affective, normative, and continuance commitment.
Instructors' Work Performance: Evaluated through a self-developed scale based on key performance indicators, including teaching effectiveness and research productivity.
The questionnaire was pretested with a small group of faculty members to ensure clarity and relevance before full deployment.
3.3.2. Qualitative data collection
Qualitative data were collected through semi-structured interviews and focus group discussions. Interview guides were designed to explore participants' experiences and perceptions regarding instructional leadership, faculty satisfaction, and organizational commitment. The qualitative component provides deeper insights into the contextual factors influencing these relationships [70].
3.4. Data Analysis
3.4.1. Quantitative data analysis
Quantitative data were analyzed using statistical software, such as SPSS or R. Descriptive statistics summarized demographic characteristics and key variables. Inferential statistics, including correlation and regression analyses, were employed to examine the relationships among instructional leadership behaviors, faculty satisfaction, organizational commitment, and instructors' work performance. Structural equation modeling (SEM) was utilized to assess the direct and indirect effects of these variables [79, 80].
3.4.2. Qualitative data analysis
Qualitative data were analyzed using thematic analysis [70]. The process involves familiarization with the data, coding relevant themes, and identifying patterns that emerge from the interviews and discussions. NVivo software is used to facilitate data management and analysis. The findings triangulated with quantitative results to provide a comprehensive understanding of the research questions.
3.5. Ethical Considerations
This study adheres to ethical guidelines to ensure the protection of participants' rights. Informed consent was obtained from all participants, and confidentiality was maintained throughout the research process. Participants were informed of their right to withdraw from the study at any time without any repercussions. Ethical approval was sought from the relevant institutional review board.
3.6. Limitations of the Study
While the mixed-methods design enhances the study's robustness, certain limitations are acknowledged. First, the reliance on self-reported data may introduce bias, as participants respond in socially desirable ways [81]. Second, the study's focus on Eastern Ethiopian universities limits the generalizability of the findings to other contexts. Future research could explore similar relationships in different cultural and institutional settings to validate and expand upon the current findings.
4. ANALYSIS AND RESULTS
4.1. Introduction
This section presents a detailed analysis and results of the study examining the effects of instructors' instructional leadership behavior on academic staff performance at universities in Eastern Ethiopia, specifically focusing on the mediating roles of satisfaction and commitment. The data were collected from approximately 1,370 instructor participants, including faculty members across various disciplines.
4.2. Data Analysis
4.2.1. Quantitative Analysis
The quantitative data were analyzed using SPSS version 26. Descriptive statistics provided an overview of participant demographics, while inferential statistics involved correlation and regression analyses to assess the proposed relationships among the variables.

4.2.2. Descriptive Statistics
Table 1: Demographic Profile of Respondents.
	Demographic Variable
	Category
	Percentage (%)

	Gender
	Male
	55

	
	Female
	45

	Age (Mean ± SD)
	
	37 (7.8)

	Education Level
	Master's Degree
	68

	
	Doctoral Degree
	32

	Teaching Experience (Mean ± SD)
	
	9.8 (6.1)


Out of 1,370 distributed surveys, 1,025 were completed and returned, yielding a response rate of 74.7%. The demographic profile revealed that 55% of respondents were male and 45% female, with a mean age of 37 years (SD = 7.8). The majority held master's degrees (68%), while 32% had doctoral degrees. The average teaching experience was 9.8 years (SD = 6.1).
4.2.3. Correlation Analysis
Table 2: Correlation Matrix.
	Variable
	Instructional Leadership
	Faculty Satisfaction
	Organizational Commitment
	Academic Staff Performance

	Instructional Leadership
	1
	0.65**
	0.58**
	

	Faculty Satisfaction
	0.65**
	1
	
	0.70**

	Organizational Commitment
	0.58**
	
	1
	0.62**

	Academic Staff Performance
	
	0.70**
	0.62**
	1


Correlation analysis indicated significant relationships among the variables. Instructional leadership behavior was positively correlated with faculty satisfaction (r = 0.65, p < 0.01) and organizational commitment (r = 0.58, p < 0.01). Additionally, faculty satisfaction showed a strong positive correlation with academic staff performance (r = 0.70, p < 0.01), and organizational commitment also correlated positively with performance (r = 0.62, p < 0.01).



4.2.4. Regression Analysis
Table 3: Hierarchical Regression Analysis Results.
	Predictor
	β
	p-value

	Instructional Leadership
	0.64
	<0.01

	Faculty Satisfaction
	0.34
	<0.01

	Organizational Commitment
	0.30
	<0.01


To explore the direct effects and the mediating roles of satisfaction and commitment, a series of hierarchical regression analyses was conducted. The results revealed that instructional leadership behavior significantly predicted faculty satisfaction (β = 0.64, p < 0.01) and organizational commitment (β = 0.56, p < 0.01). Both satisfaction (β = 0.34, p < 0.01) and commitment (β = 0.30, p < 0.01) were significant predictors of academic staff performance.
To assess the mediating effects, the procedures outlined by [82] were applied. The analysis indicated that faculty satisfaction fully mediated the relationship between instructional leadership behavior and academic staff performance, while organizational commitment partially mediated this relationship.
4.3. Qualitative Analysis
Qualitative data were gathered through semi-structured interviews with 3 faculty members. Thematic analysis was employed to identify key themes reflecting their experiences regarding instructional leadership behaviors and their impact on satisfaction, commitment, and academic staff performance.
Themes Identified: Supportive Leadership: Participants emphasized that clear communication and supportive leadership behaviors significantly enhanced their job satisfaction and motivation. Sense of Community: Many faculty members highlighted the importance of a collegial environment fostered by instructional leaders, which increased their commitment to the institution. Professional Growth: Faculty noted that constructive feedback and professional development opportunities provided by leaders were crucial for their academic growth and satisfaction.
4.  Results
The combined findings from the quantitative and qualitative analyses provide a robust understanding of the effects of instructional leadership behavior on academic staff performance in Eastern Ethiopian universities.
5. Key Findings
Direct Effects: There is a significant positive effect of instructional leadership behavior on both faculty satisfaction and organizational commitment, which in turn, positively influences academic staff performance.
Mediating Effects: Satisfaction fully mediates the relationship between instructional leadership behavior and academic staff performance, while commitment serves as a partial mediator.
Contextual Insights: Qualitative findings reinforce the quantitative data, emphasizing the role of supportive instructional leadership in enhancing faculty engagement and performance.
6. Discussion
The results align with existing literature highlighting the critical role of instructional leadership in fostering faculty satisfaction and commitment, ultimately enhancing academic performance [82] [83]. The full mediation of satisfaction indicates that a supportive leadership approach is essential for maximizing faculty performance outcomes. The partial mediation of commitment suggests that while satisfaction is vital, a strong connection to the institution also significantly drives performance.
7. Conclusion
This study contributes to a deeper understanding of how instructors' instructional leadership behavior affects academic staff performance in Eastern Ethiopian universities, with a focus on the mediating roles of satisfaction and commitment. The findings suggest that university leaders should prioritize fostering a supportive instructional environment to enhance both faculty satisfaction and commitment, leading to improved academic outcomes. Future research could explore longitudinal effects and examine additional contextual factors influencing these relationships.
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